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Abstract 

Extremism and violence continue to pose significant threats to social stability, democratic values, and human 
development across global societies. While security-centered approaches remain the dominant response, contemporary 
scholarship increasingly recognizes education particularly Social Studies education as a transformative, preventive tool 
for addressing the underlying drivers of radicalization and violent conduct. This article examines the strategic role of 
Social Studies education in strengthening civic competence, promoting critical reasoning, and cultivating democratic 
dispositions that reduce susceptibility to extremist ideologies and violent behavior. Drawing on global and African-
based empirical studies, the article highlights the multidimensional ways in which Social Studies fosters identity 
balance, media literacy, conflict resolution skills, and tolerance among learners. Evidence from UNESCO, UNICEF, 
ECOWAS, and peer-reviewed field studies demonstrates that classroom-based civic learning significantly influences 
learners’ attitudes toward pluralism, peaceful coexistence, and responsible citizenship. The article also interrogates 
existing educational gaps, including outdated curricula, insufficient teacher preparation, and the growing threat of 
digital radicalization among youths. Using a conceptual–empirical synthesis, the work advances the argument that 
Social Studies education represents a sustainable and non-coercive framework for violence prevention, capable of 
supporting long-term national security and peacebuilding objectives. Policy implications emphasize the need for 
curriculum redesign, teacher professional development, community participation, and integration of digital/media 
literacy into Social Studies instruction. Overall, the article provides a comprehensive analysis demonstrating that Social 
Studies education, when effectively delivered, functions as a societal safeguard and an essential weapon against 
extremism and violence. 
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1. Introduction

Extremism and politically or religiously motivated violence remain persistent threats to social stability, democratic 
governance, and human development across many regions of the world. In recent decades the landscape of 
radicalization has become more complex: local grievances, socioeconomic marginalization, identity politics, and global 
online networks now interact in ways that increase the risk of individual’s especially young people adopting extremist 
narratives and, in some cases, engaging in violent action (McCauley & Moskalenko, 2008). Conventional security 
responses (military, policing, and criminal justice measures) are necessary for immediate protection, but they do not 
by themselves address the “push” and “pull” factors that create fertile ground for extremist recruitment. Consequently, 
international agencies and scholars increasingly emphasize preventative, non-coercive strategies notably education 
that shape attitudes, build resilience, and reduce susceptibility to extremist messaging (UNESCO, 2016; World Bank, 
2017). 

1.1. Growing vulnerabilities among young populations 

Young people are disproportionately affected by both recruitment and the social consequences of extremism. Several 
empirical reviews point to a cluster of vulnerability factors that interact to increase risk: limited access to quality 
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education, chronic unemployment, social exclusion, trauma exposure, weak civic trust, and digital misinformation 
ecosystems that accelerate radical narratives (Davies, 2018; UNICEF, 2024). In contexts where formal education is weak 
or curriculum content does not support critical thinking and civic values, children and adolescents are more likely to 
absorb simplistic, absolutist narratives that extremist actors exploit. The effects are especially acute in regions where 
conflict and displacement have disrupted schooling: interrupted education not only limits economic opportunities but 
undermines the socializing functions of schools that normally transmit social norms, dispute-resolution skills, and 
pluralistic values (UNICEF, 2024; UNESCO, 2016). 

1.2. Relevance of Social Studies as a transformative civic tool 

Social Studies broadly defined to include civic education, history, geography, citizenship studies, and elements of social 
and moral education — occupies a unique position in formal schooling for cultivating the cognitive, affective, and 
behavioral competencies that counter extremist appeal. Social Studies curricula, when intentionally designed and well-
delivered, promote civic competence (knowledge of democratic institutions and rights), critical reasoning (ability to 
evaluate claims and sources), historical empathy (understanding plural perspectives), and conflict-resolution skills 
(deliberation and negotiation). Empirical and policy literature frames education not merely as a collection of facts but 
as an environment for identity formation and resilience-building; UNESCO and related studies argue that schools can 
build individual and collective resistance to violent extremism by embedding respect for human rights, pluralism, and 
problem-solving into everyday pedagogy (UNESCO, 2016; World Bank, 2017). 

1.3. Statement of the problem 

Despite growing recognition of education’s preventative potential, many Social Studies programmes especially in low- 
and middle-income contexts remain poorly aligned to prevention goals. Problems include outdated curricula that 
emphasize rote memorization over critical inquiry, inadequate teacher preparation in peace and civic pedagogy, weak 
integration of media/digital literacy, and limited partnerships between schools and communities (Davies, 2018). In 
Nigeria and comparable African contexts, curricula may nominally include peace education and citizenship, but 
classroom practice and resourcing gaps limit impact (NjSS, 2025; Mezieobi, 2020). At the same time, extremist actors 
increasingly exploit online platforms and local grievances; if Social Studies fails to adapt (e.g., by integrating digital 
literacy and community-engaged learning), its preventive capacity is compromised. Thus, the central problem this 
article addresses is: how can Social Studies education be strategically reconfigured and operationalized to mitigate 
drivers of extremism and reduce violence at scale? 

1.4. Objectives of the study 

This article has three interlinked objectives: 

• To synthesize global and African empirical evidence on the relationship between Social Studies (and 
related civic education) and reductions in extremist attitudes or violent behaviour. 

• To identify the mechanisms through which Social Studies curricula and pedagogy can build resilience to 
extremist narratives (e.g., critical thinking, media literacy, identity balance, conflict resolution). 

• To derive actionable policy and practice recommendations at curriculum, teacher-development, school, 
and community levels that enable Social Studies to function as an effective, scalable instrument of 
prevention. 

These objectives are pursued through a conceptual–empirical review that privileges field studies, program evaluations, 
and international agency guidance to ensure recommendations are evidence-informed and operationally realistic 
(UNESCO, 2016; Sas, 2020). 

1.5. Significance of the article 

The article contributes to both scholarship and policy in three ways. First, it bridges conceptual theory on radicalization 
with concrete educational interventions, making links between psychological/social pathways to extremism and 
classroom-level strategies. Second, it foregrounds regionally relevant evidence (with emphasis on African contexts) to 
ensure the analysis is not purely global-north centric; this is important for policy uptake in countries like Nigeria, where 
the threat landscape and educational constraints differ from higher-income settings (NjSS, 2025). Third, by offering 
practical recommendations for curriculum revision, teacher training, and community engagement, the article aims to 
support ministries of education, donor agencies, and civil society actors seeking non-coercive, sustainable approaches 
to violence prevention that respect human rights and strengthen social cohesion (UNESCO, 2016; World Bank, 2017). 
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1.6. Definition of key terms 

To avoid ambiguity, the article uses the following working definitions: 

• Social Studies Education: An integrated school subject area covering civic knowledge, history, geography, 
and social sciences, designed to prepare learners for informed, participatory citizenship. 

• Extremism: A set of beliefs or actions that exist at the edges of a political or ideological spectrum and which 
may include willingness to use, encourage, or facilitate violence to achieve political, religious, or social 
objectives (McCauley & Moskalenko, 2008). 

• Violence Prevention: A set of strategies aimed at reducing the incidence and impact of physical and 
organized violence, including preventive education, community programming, and policy measures. 

• Civic Competence: The combination of knowledge, skills, attitudes, and values that enables individuals to 
participate constructively in civic life and resist polarizing or radicalizing narratives (Sas, 2020). 

2. Conceptual and Theoretical Framework 

2.1. Concept of Social Studies Education 

Social Studies is more than a set of discrete facts about history, geography, and civics; it is a purposeful, integrative 
school subject aimed at preparing learners for informed participation in social and political life. In many curricula Social 
Studies explicitly includes civic education, human rights, peace education, and basic social science methods (Banks, 
2008). Three interrelated dimensions are essential: 

• Cognitive dimension (knowledge & critical thinking): This includes knowledge of institutions, laws, rights, 
and historical contexts, plus higher-order skills critical analysis, source evaluation, causal reasoning that enable 
students to interrogate claims and narratives rather than accept them at face value (Kahne & Westheimer, 
2003). 

• Affective dimension (values & dispositions): Social Studies fosters democratic dispositions such as 
tolerance, respect for diversity, empathy, and willingness to engage in deliberation dispositions that reduce the 
appeal of absolutist or violent ideologies (Torney-Purta et al., 2001). 

• Behavioral/practical dimension (skills & agency): Practical competence in conflict resolution, civic 
participation, media literacy, and collective problem-solving allows students to act constructively in their 
communities (Dee & Jacob, 2011). 

Viewed through these three lenses, Social Studies is a multi-level intervention: it shapes what learners know, how they 
feel about others, and what they are able to do all of which are relevant to prevention strategies for extremism and 
violence. 

2.2. Understanding extremism (types, drivers, and recruitment dynamics) 

A rigorous prevention strategy requires a nuanced conceptualization of extremism. Extremism is not monolithic: it 
ranges from non-violent ideological radicalism to violent and organizationally mediated terrorism. Contemporary 
scholarship distinguishes between ideological content (e.g., absolutist, exclusionary beliefs) and behavioral outcomes 
(e.g., participation in violent acts) (McCauley & Moskalenko, 2008). Key explanatory elements include: 

• Push factors: structural grievances such as poverty, discrimination, political exclusion, and marginalization 
that create motivation for change (Moghaddam, 2005). 

• Pull factors: the attractiveness of identity, belonging, purpose, and status that extremist groups offer, 
especially to socially isolated youth (Horgan, 2008). 

• Enabling environments: weak governance, conflict zones, and digital ecosystems that ease recruitment and 
radical transmission (UNESCO, 2016). 

The psychological and sociological models of radicalization (e.g., the “staircase” model and social identity frameworks) 
show how cognitive simplifications, moral disengagement, and identity fusion can progressively legitimize violence. 
Understanding these stages is critical for designing Social Studies interventions that interrupt the pathway (e.g., by 
strengthening critical thinking before moral disengagement sets in). 

 

 



Open Access Research Journal of Multidisciplinary Studies, 2025, 10(02), 047–068 

 

50 

2.3. Understanding violence (forms, escalation, and social processes) 

Violence in this article is treated as a social and political process rather than merely an individual act. It includes 
interpersonal youth violence, communal conflict, organized armed groups, and politically motivated terrorism. 
Theoretical work on collective violence emphasizes processes of dehumanization, moral contagion, and social 
sanctioning of violence within groups (Staub, 1989). From a prevention standpoint, three theoretical insights matter: 

• Social norms theory: Violence often persists because group norms tolerate or reward aggressive conduct; 
altering norms (through education and community practices) reduces acceptability of violence (Bicchieri, 
2006). 

• Moral development frameworks: Stages of moral reasoning determine how individuals justify violence; 
education that fosters perspective-taking and principled reasoning can shift justifications away from violence 
(Kohlberg, 1984). 

• Ecological models: Individual behavior is nested in family, school, community, and societal systems; 
interventions at the school level (like Social Studies) must therefore be complemented by community strategies 
to be robust (Bronfenbrenner, 1979). 

These views highlight why Social Studies must target attitudes, norms, and skills rather than only knowledge curriculum 
design must explicitly aim to transform normative expectations and moral reasoning. 

2.4. Theoretical lenses relevant to the study 

2.4.1. Social Learning Theory 

Albert Bandura’s social learning theory posits that behaviour is learned through observation, imitation, and modelling 
within social contexts (Bandura, 1977). Schools are powerful modelling environments: teachers, peers, and curricular 
artefacts model norms and behaviours. Social Studies pedagogy that uses participatory methods (debate, role-play, 
community projects) provides pro-social models collaborative problem solving, civil disagreement, and nonviolent 
conflict resolution that students can imitate. Importantly, social learning theory highlights reinforcement: curricula 
must structure positive reinforcement for prosocial civic behaviours to make them entrenched. 

2.4.2. Conflict Transformation and Peace Education Theory 

Conflict transformation (Lederach, 1995) shifts the focus from short-term cessation of violence to long-term change in 
social relationships, structures, and cultural narratives that produce conflict. Peace education theory extends this to 
pedagogy: curricula that teach nonviolent problem-solving, restorative practices, and reconciliation processes 
contribute to durable reductions in violent conflict (Harris, 2004). In practical terms, Social Studies can embed modules 
on mediation, truth-telling histories, and restorative justice that reframe adversarial relations and nurture capacities 
for repair rather than retaliation. 

2.4.3. Civic Engagement and Democratic Education Theories 

Democratic theorists from Dewey onward argue that education should cultivate capacities for participatory citizenship 
(Dewey, 1916). Contemporary civic engagement scholarship links experiential civic learning (service learning, 
deliberative democracy exercises) to higher civic knowledge, efficacy, and lower acceptance of extremist tactics (Kahne, 
Sporte, & de la Torre, 2006). Social Studies that combines knowledge with meaningful civic practice increases political 
efficacy and provides legitimate pathways for agency that reduce the attractiveness of extralegal or violent means. 

2.4.4. Social Identity and Resilience Theories 

Social identity theory explains how group attachments shape perceptions and behavior; identity blending (e.g., multiple, 
overlapping identities) can protect against polarizing, single-issue identities that extremists exploit (Tajfel & Turner, 
1979). Complementing this, resilience theory (Masten, 2001) identifies protective factors (supportive relationships, 
problem-solving skills, school connectedness) that mitigate risk. Social Studies curricula that promote inclusive national 
and civic identities while valuing plural local identities strengthen psychological resilience to extremist narratives. 

2.5. Linking theory to practice: an integrated explanatory model 

Combining the conceptual pieces above yields an integrated model for how Social Studies education can reduce 
extremism and violence: 

• Input (Curriculum & Pedagogy): Content emphasizing civic knowledge, media literacy, historical empathy, 
and practical peace skills; pedagogy emphasizing active learning, deliberation, and community engagement. 
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• Mediators (Psychosocial mechanisms): Improved critical thinking (reduces credulity to propaganda), 
enhanced moral reasoning and empathy (undermines dehumanizing rhetoric), stronger civic identity and 
efficacy (reduces appeal of violent action), and increased social cohesion within peer networks (norm shifts). 

• Outcomes (Behavioural & social): Lower acceptance of violence, increased conflict-resolution behavior, 
decreased recruitment susceptibility, and higher participation in nonviolent civic channels. 

• Contextual moderators: Socioeconomic conditions, teacher competence, digital media environment, and 
community support moderate effectiveness — hence policy measures must address systemic constraints 
(teacher training, resources, and integration with community programs). 

This theoretical synthesis shows that Social Studies is not a magic bullet but a strategic lever: well-designed curriculum 
and pedagogy act on multiple psychosocial mediators to change attitudes and behaviours, while contextual supports 
(teacher development, community partnerships, digital safeguards) enhance impact. 

3. Empirical Review of Literature 

This aspect synthesizes empirical research on the relationship between Social Studies / civic education and reductions 
in extremist attitudes or violent behaviour. It prioritizes program evaluations, large-scale reviews, and field studies 
from global sources and Africa (with emphasis on Nigeria), and it notes methodological strengths and gaps in the 
evidence base. 

3.1. Global empirical evidence linking education and violence reduction 

Global systematic reviews and policy reports consistently identify education and specific dimensions of it (critical 
thinking, civic knowledge, social inclusion) as a promising preventive approach to violent extremism, though the 
evidence base is heterogeneous in quality. UNESCO’s flagship guidance and programmatic work frames education as a 
resilience-building sector: curricula that teach human rights, pluralism, critical media literacy, and conflict-resolution 
skills can reduce susceptibility to extremist narratives and support social cohesion (UNESCO, 2016). Large international 
reviews emphasize that the strength of preventive impact depends heavily on pedagogy (active, participatory learning) 
rather than on content alone (Davies, 2018). The World Bank’s background and policy work similarly situate education 
interventions as part of a prevention-focused toolkit, noting that schooling can address structural “push” factors 
(through inclusion and skills) and psychosocial “pull” factors (through identity, agency, and civic efficacy). Importantly, 
these reviews underline that education is a necessary but not sufficient condition: the best outcomes appear where 
schooling is combined with community and socio-economic supports. 

Key empirical patterns from global studies: 

• Active civic pedagogy works better than rote instruction. Programs using debates, deliberation, role-play, 
and service learning show stronger attitudinal shifts toward tolerance and non-violence (Davies, 2018). 

• Media/digital literacy is increasingly central. Countering online radical narratives requires curricula that 
teach source-evaluation and digital scepticism programs that include this element report improved resistance 
to extremist messaging.  

• Education interacts with context. In fragile contexts, interrupted schooling and economic exclusion blunt the 
protective effects of curricula; school-based interventions must be paired with livelihood and psychosocial 
supports. 

Methodological note: many global program evaluations are non-randomized, short-term, or rely on self-reported 
attitude measures rather than long-run behavioural endpoints (e.g., recruitment rates), which limits causal inference 
about long-term prevention of violent action. Systematic reviews call for more rigorous, longitudinal impact evaluations.  

3.2. Studies showing correlation between civic education and anti-extremism behaviour 

Empirical work that isolates civic education effects tends to show modest but meaningful associations: better civic 
knowledge, stronger democratic norms, and higher civic efficacy are associated with lower expressed support for 
violent tactics and greater tolerance of diverse groups. Experimental and quasi-experimental studies in multiple 
countries find short- to medium-term attitude shifts after civic education modules, particularly when modules include 
deliberation and perspective-taking exercises (Kahne & Westheimer-type civic pedagogy). Reviews of these 
interventions highlight two mediating mechanisms: (1) improved critical reasoning (reduces credulity toward 
propaganda) and (2) strengthened civic pathways for agency (reduces the appeal of violent outlets for grievances).  
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Selected evidence: 

• A multi-country synthesis found that deliberative civic education increases tolerance scores and willingness to 
engage in nonviolent civic action in the short term. Effects are larger among older adolescents and when teacher 
facilitation quality is high.  

• Education-focused components of countering violent extremism (CVE) programs that incorporate restorative 
practices and social-emotional learning show improved conflict-resolution skills among participating students. 
However, many of these studies measure skill acquisition rather than downstream behavioural outcomes like 
reduced recruitment. 

• Caveat: Many studies rely on attitudinal proxies (e.g., “acceptability of violence” scales) rather than direct 
measures of violent behaviour or recruitment; evidence for reductions in actual violent acts is much thinner, 
requiring long-term and mixed-methods evaluation designs. 

3.3. African-focused studies: Nigeria, Kenya, Ethiopia, Tunisia (field evidence and program evaluations) 

Given the rising incidence of extremist violence in parts of Africa and the specific socio-political contours of 
radicalization there, a growing body of African-focused empirical work examines how education interventions perform 
on the ground. 

Nigeria: 

Northern Nigeria (Boko Haram context) has produced multiple program evaluations and case studies. Nigeria’s 
Operation Safe Corridor (OSC) and associated de-radicalization /rehabilitation programs incorporate education and 
vocational training alongside psychosocial support; qualitative evaluations suggest some success in recidivism 
reduction and reintegration, though methodological limitations (selection bias, lack of long-term follow-up) persist. 
Education-based approaches such as the Yellow Ribbon Initiative and school-centered peace education modules are 
reported to foster civic attitudes among former recruits and at-risk youth, but evidence is mixed and often comes from 
program reports rather than independent randomized trials.  

Academic studies on peace education in Northern Nigeria report that integrating peace education and Social Studies 
content can reduce intolerance and promote civic-mindedness in school samples; however, many studies are small-
scale and cross-sectional. Examples include analyses that document positive teacher and student attitudes toward peace 
education when curricula are adapted to local contexts. 

Kenya & East Africa: 

Post-election violence and localized radicalization have stimulated programs that integrate civic education and 
community dialogue. Evaluations (often NGO-led) find improvements in intergroup attitudes and community trust after 
school-based peace clubs and civic engagement projects. Rigorous impact evaluations remain limited. 

Ethiopia & Sahel contexts: 

In Sahel countries, where recruitment is often tied to economic and governance deficits, education programs that 
combine skills training with civic modules have been piloted; initial reports highlight improved self-efficacy and lower 
willingness to support violent groups when alternative economic pathways are present.  

Tunisia & North Africa: 

Post-2011 Tunisia invested in civic education reforms and evidence indicates measurable gains in civic knowledge and 
tolerance among students exposed to reformed curricula and teacher training; these gains are presented in mixed-
methods evaluations that emphasize curriculum content and teacher support as key levers.  

Overall African synthesis: African evidence supports the potential of Social Studies and peace education to shift attitudes 
and skills relevant to PVE (prevention of violent extremism), but the literature is dominated by descriptive studies, 
program reports, and short-term evaluations. Robust, longitudinal, and experimental studies remain scarce — a 
persistent gap for policy confidence.  

3.4. Social Studies learning outcomes and behavioral change 

Translating learning outcomes in Social Studies into measurable behaviour change (e.g., lower violent incidents, less 
recruitment) is challenging but several proximate outcome measures have empirical support: 
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• Attitude change (tolerance, acceptance of pluralism): Multiple studies show that well-designed Social 
Studies/civic lessons increase tolerance and reduce endorsement of violence on survey scales. These attitude 
shifts are most robust when instruction is interactive and explicitly addresses empathy and pluralism.  

• Skill acquisition (conflict resolution, mediation): Programs incorporating restorative justice, peer 
mediation, and role-play report measurable gains in conflict-management skills among pupils; school discipline 
incidents sometimes decline where such programs are implemented at scale. Evidence is stronger for near-
term skill acquisition than for long-term prevention of recruitment.  

• Behavioral proxies (school attendance, community participation): Some African programs show 
improved school engagement and uptake in civic clubs — proxies that correlate with reduced vulnerability to 
recruitment pathways (connectedness to school is protective). But direct causal links to reduced violent acts 
are rarely established within the time horizons of most evaluations.  

• Reintegration and recidivism metrics: In rehabilitation programs (e.g., Nigeria’s OSC), recidivism and 
community reintegration indicators are used to evaluate success. While program reports suggest positive 
reintegration for many participants, independent verification and long-term data are limited.  

Methodological issues that affect interpretation: 

• Short follow-up windows: Many interventions are measured months rather than years after implementation. 
• Self-report bias: Attitude measures can reflect social desirability, particularly where programs are 

government-backed. 
• Selection and implementation heterogeneity: Programs often target higher-risk groups with multiple 

concurrent interventions (economic, psychosocial), making it hard to isolate the effect of Social Studies content.  

3.5. Gaps in the existing literature (and implications for Nigerian contexts) 

Despite a growing number of programs and reviews, the empirical literature has several persistent gaps all relevant to 
designing Social Studies interventions in Nigeria: 

• Causal evidence on long-term behavioral outcomes is scarce. There are few randomized or longitudinal 
studies that conclusively demonstrate reductions in recruitment or violent acts attributable to Social Studies 
interventions alone. Policy-makers must therefore be cautious in claiming direct causal effects while still 
valuing proximate outcomes (attitudes, skills). 

• Contextualized, culturally sensitive curriculum evaluations are limited. While program reports from 
Northern Nigeria and elsewhere are promising, many lack independent evaluation and fail to disaggregate 
which curriculum components (e.g., media literacy vs. peace modules) drove observed changes. More context-
specific trials are needed. 

• Teacher capacity and fidelity-to-pedagogy are under-studied. Evidence suggests pedagogy matters more 
than content, but systematic measurement of teacher practice and fidelity in African classrooms is limited. 
Strengthening teacher training evaluations should be a priority. 

• Digital radicalization dynamics require more educational research. The evolving online recruitment 
strategies used by extremist actors and how Social Studies curricula can inoculate students are under-
researched in African contexts despite global attention to digital literacy as a preventive tool. 

• Integration with socio-economic interventions. Recruitment in parts of Africa is strongly influenced by 
livelihood incentives; rigorous evaluations of combined education + economic packages are still few. Nigeria’s 
context where economic grievances, communal tensions, and online recruitment interact calls for combined 
impact evaluations. 

4. Social Studies Education as a Tool for Countering Extremism 

This section argues how Social Studies when reframed, resourced, and taught with intentional pedagogy can operate as 
a preventive instrument against extremist ideologies and violence. It moves from curriculum design through pedagogy 
and assessment to programmatic examples and implementation considerations, emphasizing evidence from global 
guidance and African/Nigerian field practice. 

4.1. Curriculum components that discourage extremist ideologies 

Effective Social Studies curricula for prevention purposefully combine four core content strands: 

• Civic knowledge and democratic literacy. Clear instruction on rights, responsibilities, institutions, rule of 
law, and mechanisms for nonviolent political change gives students legitimate, informed avenues for grievance 



Open Access Research Journal of Multidisciplinary Studies, 2025, 10(02), 047–068 

 

54 

expression and redress. Teaching how governmental processes work and how to engage legally reduces the 
perceived need for extralegal action. 

• Historical literacy and multiple-perspective history. Curriculum units that expose learners to contested 
histories through source-based inquiry and multiple perspectives (including marginalized voices) build 
historical empathy and reduce simplistic, absolutist narratives that extremists exploit. 

• Critical media and digital literacy. Explicit modules on identifying misinformation, evaluating sources, 
understanding algorithms, and the affordances of social media platforms inoculate students against online 
radicalization. Given the increasing role of online networks in recruitment, this strand is essential. 

• Peacebuilding, conflict-resolution, and social-emotional learning (SEL). Practical skills negotiation, 
restorative practices, peer mediation, emotional regulation translate democratic dispositions into real-world 
capacities for nonviolent problem-solving. 

4.2. Role of critical thinking and moral reasoning skills 

Critical thinking is the cognitive firewall against propaganda: teaching students how to evaluate evidence, detect logical 
fallacies, and interrogate claims reduces the cognitive ease with which extremist messaging spreads. Moral reasoning 
and perspective-taking curricula (e.g., structured debates, counter-narrative exercises) help learners shift from dualistic 
thinking to more nuanced ethical frameworks. Programs that integrate Socratic questioning, source analysis, and 
scaffolded debate show stronger attitudinal change than content-only lessons. Empirically, reviews emphasize 
pedagogy active, inquiry-based learning as the key driver of cognitive and moral shifts, not merely exposure to civic 
facts. 

Practical classroom techniques: 

• Source triangulation exercises (compare media, oral histories, and official documents). 
• Structured controversy (students defend opposing interpretations then reflect). 
• “Pre-bunking” modules that present common recruitment narratives and then deconstruct them. 

4.3. Civic responsibility, tolerance, and peace values 

Social Studies can intentionally cultivate civic dispositions tolerance, respect for diversity, and civic duty by moving 
beyond abstract statements of values into practice-oriented learning. Civic responsibility is learned through assuming 
roles (mock councils, student parliaments), community service projects, and school governance participation. These 
experiences produce two protective effects: they (a) provide legitimate status and agency within civic channels 
(reducing attractiveness of extremist groups offering belonging), and (b) normalize pluralistic interaction across 
difference. 

In many Nigerian classrooms where ethnic or religious divisions are salient, curricula that foreground shared civic 
problems (e.g., local water access, school safety) and require intergroup collaboration can foster cross-cutting identities 
and reduce polarizing narratives (local program reports and school case studies show increased intergroup trust after 
such projects).  

4.4. Classroom practices that reduce susceptibility to radicalization 

Pedagogy matters. The literature identifies a set of high-impact classroom practices: 

• Deliberative pedagogy: Guided, scaffolded deliberation on contentious issues not debate for winning, but 
deliberation for understanding fosters perspective-taking and reduces affective polarization. (Evidence from 
civic learning studies and pilots in Nigerian contexts supports gains in tolerance and civic reasoning).  

• Participatory, problem-based learning (PBL): Students tackle authentic community problems, applying 
civic knowledge and collaborating across groups. PBL links school learning to community efficacy and reduces 
feelings of helplessness that extremists exploit. 

• Trauma-informed pedagogy: In conflict-affected areas (e.g., Borno State), integrating psychosocial support, 
safe spaces, and trauma-aware classroom management is vital. Programs such as trauma-informed girls’ 
schools in Maiduguri demonstrate that healing-focused schooling is necessary before deeper civic learning can 
be effective.  

• Peer mentorship and youth leadership: Senior students trained in mediation and digital literacy can act as 
credible peers to inoculate younger students against recruitment narratives. 

• Integrated digital/online practice: Simulated social media literacy labs, role-plays of online recruitment 
scenarios, and critical engagement with real-world content help students practice resisting persuasive 
extremist content. 
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Teacher facilitation skills the ability to manage heated discussion, surface multiple viewpoints, and guide reflection are 
central. Where teacher capacity is low, otherwise-sound curricula fail in practice; UNESCO and program reviews call 
teacher training and in-class coaching a top priority.  

4.5. Case studies and field evidence  

Practical examples illustrate how the components above translate into field practice: 

• UNESCO’s Prevention through Education portfolio. UNESCO’s global guidance and teacher resources 
provide curricular modules, teacher guides, and country-level technical assistance focused on human rights, 
media literacy, and participatory pedagogy. These resources have been adapted in multiple African contexts to 
support national curriculum reform and teacher training.  

• Operation Safe Corridor (OSC), Nigeria. OSC integrates psychosocial support, religious counselling, 
vocational training, and education for defectors from violent extremist groups. Independent analyses and policy 
reviews indicate mixed results: OSC shows promise for reintegration at the individual level but faces challenges 
of community acceptance, measurement of long-term recidivism, and resource constraints. The program 
underscores that education must be combined with social reintegration and livelihoods to be effective.  

• Trauma-informed schooling for abducted/traumatised girls (e.g., Lafiya Sarari, Maiduguri). NGO-
supported schools that prioritize psychosocial recovery alongside formal learning demonstrate significant 
improvements in student wellbeing, exam performance, and aspirations a necessary step before civic resilience 
programming can be effective in conflict-affected contexts.  

• Regional programmatic pilots and peace clubs. Across Kenya, northern Nigeria, and parts of the Sahel, NGO-
led school peace clubs, peer mediation programs, and community dialogues tied to school activities report 
improvements in intergroup attitudes and school climate. Many reports are encouraging, though often limited 
by small sample sizes and short follow-ups. 

• Synthesis of field evidence: These cases show that Social Studies interventions can produce proximate 
protective outcomes (improved tolerance, conflict-resolution skills, school re-engagement) but their 
effectiveness increases greatly when combined with psychosocial supports, economic alternatives, and 
community reconciliation processes. Evidence for direct reductions in violent acts at scale remains limited and 
demands long-term evaluation.  

4.6. Assessment, monitoring and impact evaluation for Social Studies PVE programs 

Robust M&E is essential to convert promise into policy. Recommendations for measurement design include: 

• Theory-of-Change (ToC) frameworks that link curriculum inputs → mediators (critical thinking, civic 
efficacy) → proximate outcomes (tolerance, nonviolent behaviour) → long-term outcomes (reduced 
recruitment/violence). ToCs guide what to measure and when. 

• Mixed-methods designs. Combine quantitative attitude/skill instruments (validated tolerance scales, media-
literacy tasks) with qualitative case studies and community indicators (reports of recruitment attempts, school 
climate surveys). 

• Longitudinal panels. Track cohorts over years to observe durable behavioural change and potential 
reductions in involvement with violent groups. 

• Fidelity metrics. Measure teacher practice, lesson delivery quality, and student engagement to distinguish 
curriculum from implementation failure. 

• Contextual indicators. Monitor economic indicators, security incidents, and online radicalization metrics to 
interpret program effects in broader systems. 

Recent systematic reviews call for randomized or quasi-experimental evaluations where ethical and feasible, and for 
independent verification of reintegration/recidivism metrics in rehabilitation programs (e.g., OSC). 

4.7. Potential pitfalls and unintended consequences 

Designers must avoid common mistakes: 

• Security-framed curricula that militarize classrooms. If Social Studies is overly securitized or presents one-
sided narratives, it can alienate students and entrench grievances. 

• Tokenistic “peace modules” without pedagogy. Adding standalone peace lessons without pedagogical 
overhaul yields weak returns. 
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• Poor teacher support and overreliance on untrained facilitators. Teacher capacity gaps create 
implementation failure. 

• Community backlash in reintegration programs. Without community sensitization and livelihood support, 
reintegration can provoke stigma or vigilantism against beneficiaries (as seen in some OSC critiques).  

Social Studies education can function as a critical, non-coercive instrument for preventing extremism and reducing 
violence when curricula emphasize civic literacy, historical empathy, media literacy, and peace skills; when pedagogy is 
participatory and trauma-informed; and when programs are nested within broader social supports (psychosocial care, 
livelihoods, community reconciliation). The strongest operational lesson from global and Nigerian field experience is 
that pedagogy and implementation quality (teacher training, monitoring, community engagement) often determine 
impact more than content alone. Finally, rigorous, long-term evaluations are needed to demonstrate causal links to 
reductions in violent acts and to refine what works in Nigeria’s distinct socio-political contexts.  

5. Mechanisms through Which Social Studies Reduces Violence 

5.1. Social cohesion and community identity 

Social cohesion refers to the quality of relationships and the sense of belonging within a community. Cohesive 
communities share norms, trust, and mutual obligations; these reduce the social isolation and identity vacuums that 
extremist groups often exploit. 

5.1.1. How Social Studies works on it 

Social Studies curricula that emphasize shared civic narratives, multiple identities (local, ethnic, national, regional) and 
collaborative problem-solving help students form cross-cutting ties rather than exclusive identities. Activities that 
require intergroup cooperation (joint community projects, cross-school debates, service learning) build relationships 
across fault lines and normalize pluralistic interaction. 

5.1.2. Classroom/curriculum examples 

Project-based units where students from different ethnic/religious backgrounds co-design a community-improvement 
plan (water, sanitation, school safety). 

Classroom modules that explore local histories from multiple perspectives, inviting elders and community leaders for 
panel discussions. 

5.1.3. Evidence & Nigeria/Africa relevance 

International policy guidance stresses cohesion as a core preventive mechanism of education (UNESCO). In Nigeria, 
school-based projects that create shared, practical goals (e.g., community health campaigns) have been reported in 
program evaluations to strengthen intergroup trust and school connectedness, which correlates with lower 
vulnerability to recruitment by violent groups.  

5.2. Conflict-resolution training and restorative practices 

This mechanism equips learners with concrete tools to manage disputes nonviolently (negotiation, mediation, 
restorative circles), thereby reducing escalation from grievance to violence. 

5.2.1. How Social Studies works on it 

Social Studies integrates explicit training in mediation and restorative justice into the curriculum and uses role-play, 
mock mediation sessions, and peer-mediation schemes to let students practise nonviolent dispute resolution. 

5.2.2. Classroom/curriculum examples 

Peer-mediation programs where trained students mediate lower-level conflicts under teacher supervision. 

Role-play simulations of community dispute resolution using restorative questions (What happened? Who was harmed? 
How can we repair?). 
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5.2.3. Evidence & Nigeria/Africa relevance 

Evaluations of peace-education and peer mediation programs across African schools report declines in school violence 
incidents and improved conflict-management skills (peer-reviewed program evaluations and NGO reports). In Nigeria, 
restorative practices combined with trauma-informed supports have been promising in conflict-affected zones. 

5.3. Behavioural modelling and peer influence (Social Learning) 

Based on social learning theory, learners adopt behaviours they observe and experience being rewarded in their 
environment. Teachers, peers, and school culture serve as models. 

5.3.1. How Social Studies works on it 

Participatory pedagogies model democratic behaviours: civil debate, reasoned critique, collaboration, and social 
responsibility. When teachers consistently model respect for dissent and nonviolent problem solving — and when 
schools reward pro-social civic behaviours — students internalize these norms. 

5.3.2. Classroom/curriculum examples 

Deliberative circles where teachers model respectful questioning and students are assessed on listening and reasoned 
argument rather than ‘winning’. 

School recognition systems for students who demonstrate leadership in community service. 

5.3.3. Evidence & Nigeria/Africa relevance 

Bandura’s social learning principles are a theoretical backbone for many UNESCO and World Bank recommendations: 
modeling and reinforcement in school settings are repeatedly linked to sustained behavioural change when fidelity is 
high. Where teacher practice falters, however, modelling fails even if curriculum content is strong.  

5.4. Media literacy and resistance to online radicalization 

Media literacy builds the capacity to analyze, evaluate, and produce media messages a cognitive inoculation against 
disinformation, propaganda, and online recruitment tactics. 

5.4.1. How Social Studies works on it 

Social Studies embeds digital/media literacy modules that teach students to verify sources, recognize persuasive 
techniques, understand algorithms and echo chambers, and create counter-narratives. 

5.4.2. Classroom/curriculum examples 

Source-evaluation labs: students compare a range of claims about the same event (social media posts, news articles, 
eyewitness accounts) and produce a reasoned synthesis. 

“Pre-bunking” exercises that expose common recruitment lines and have students deconstruct them. 

5.4.3. Evidence & Nigeria/Africa relevance 

Global reviews and specialized chapters on online radicalization emphasize media literacy as essential; recent literature 
shows that skills-based media literacy reduces susceptibility to extremist messaging in experimental settings. Given 
increasing internet access in Nigeria, integrating online-critical skills into Social Studies is urgent and evidence-backed. 

5.5. Psychological resilience and identity balance 

Resilience here denotes the psychological capacity to withstand and recover from stressors and identity threats. Identity 
balance means holding multiple, non-exclusive identities that reduce the pull of absolutist group identities. 

5.5.1. How Social Studies works on it 

By teaching historical empathy, plural narratives, and constructive outlets for civic agency, Social Studies builds 
cognitive and identity resources that protect against the simplifying, absolutist claims of extremist ideologies. Programs 
that combine SEL (social-emotional learning) with civic knowledge enhance emotional regulation and social 
connectedness. 
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5.5.2. Classroom/curriculum examples 

Narrative empathy exercises: students interview community members with different experiences and produce 
reflective essays or performances. 

SEL modules tied to civic projects: mapping community problems, reflecting on emotions during group negotiation. 

5.5.3. Evidence & Nigeria/Africa relevance 

Trauma-informed education in northern Nigeria (e.g., schools supporting girls abducted by Boko Haram) shows that 
psychological recovery must precede and be integrated with civic resilience programs otherwise cognitive gains are 
limited. Resilience-oriented pedagogy increases readiness to engage with civic content and reduces reactive responses 
to recruitment messaging.  

5.6. Economic engagement, school attachment, and opportunity structures 

Structural opportunities; schooling, vocational pathways, and legitimate avenues for status and income reduce the 
attractiveness of violent groups that promise material or social rewards. 

5.6.1. How Social Studies works on it 

While Social Studies is not a livelihood program, it can be linked to school-to-work projects, civic entrepreneurship 
modules, and partnerships that create visible pathways for youth to solve problems and gain recognition, thereby 
reducing economic and status incentives to join violent groups. 

5.6.2. Classroom/curriculum examples 

Civic entrepreneurship: student teams design small civic enterprises (waste collection co-ops, tutoring services) that 
solve community problems and generate small incomes. 

Curriculum linkages with vocational training and local employers, under a civic-service rubric. 

5.6.3. Evidence & Nigeria/Africa relevance 

Reviews emphasize that education’s protective effect is amplified when combined with economic opportunities and 
community supports — a critical point in many African contexts where recruitment is driven by livelihood incentives. 
Program evaluations in Sahel contexts show combined education + skills programs produce larger self-efficacy gains 
than either alone. 

5.7. Empirical examples linking mechanisms to outcomes 

A few concrete empirical touch-points illustrate how mechanisms translate into measurable proximate outcomes 
(attitudes, skills, engagement) even when long-term behavioral endpoints are harder to verify: 

• Improved tolerance and civic attitudes after deliberative civic education programs (multi-country 
syntheses). 

• Reduced school-based violence and better conflict-management skills following peer-mediation and 
restorative practices pilots in African schools.  

• Increased media-skepticism and source-evaluation skills where explicit digital literacy modules were 
introduced.  

• Psychosocial recovery enabling civic learning case studies in Maiduguri show that trauma-informed school 
environments are preconditions for successful civic resilience work.  

5.8. Measurement: indicators to monitor mechanism effectiveness 

To operationalize the mechanisms above, programs should monitor indicators aligned with each pathway: 

• Cohesion/identity: intergroup trust scales, frequency of cross-group collaborative activities, measures of 
school connectedness. 

• Conflict-resolution: observed mediation incidents, reduction in disciplinary cases, pre/post scores on conflict-
management tasks. 

• Modelling/behavioural norms: teacher practice/fidelity scores, classroom observation checklists on 
deliberative norms, reward systems for civic behaviour. 
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• Media literacy: performance-based source-evaluation tasks, measured changes in sharing of unverified 
content. 

• Resilience & SEL: validated SEL measures (emotional regulation, empathy), attendance and retention rates. 
• Structural linkage: rate of transition to vocational programs, student participation in civic entrepreneurship 

projects. 

6. Mechanisms through Which Social Studies Reduces Violence: Operationalisation, Measurement, 
and Scale 

6.1. From mechanism to curriculum action: mapping matrix 

Purpose: make the jump from abstract mechanism → classroom/curriculum practice explicit so ministries, curriculum 
designers, and schools can act. 

Mapping (Mechanism → Curriculum/Activity → Expected Proximate Outcome): 

• Social cohesion & community identity  

→ Activity: cross-school community projects (mixed-ethnic teams) + local history modules featuring multiple 
voices.  

→ Outcome: higher intergroup trust, increased school connectedness. 

• Conflict-resolution training & restorative practice 

→ Activity: peer-mediation programme; restorative circles embedded in Social Studies lessons. 
→ Outcome: fewer school disciplinary incidents; improved conflict-management test scores. 

• Behavioural modelling & peer influence 

→ Activity: teacher-led deliberative circles; student parliaments modeling civic processes. 
→ Outcome: increased constructive civic behaviours, observed respectful discourse. 

• Media literacy & online-resilience 

→ Activity: source-evaluation labs; “pre-bunking” modules on common recruitment narratives. 
→ Outcome: improved performance on media-literacy tasks; reduction in sharing unverified content. 

• Psychological resilience & identity balance 

→ Activity: SEL integration; narrative empathy assignments; trauma-informed class management. 
→ Outcome: improved SEL scores (self-regulation, empathy), better attendance/retention. 

• Economic engagement & opportunity structures 

→ Activity: civic entrepreneurship or school-to-work linkages. 
→ Outcome: increased transition to vocational training/entrepreneurial activity; reduced economic drivers of 
recruitment. 

6.2. Indicators and measurement — what to measure and how 

A pragmatic indicator set combines proximate (attitudinal/skill) metrics with contextual (school/community-level) and 
longer-term (behavioural/security) metrics. 

Suggested indicator categories and examples: 

• Attitudes & Norms 

o Tolerance scale (e.g., willingness to engage with different-ethnicity classmates) 

o Acceptance-of-violence scale (items on acceptability of violent tactics) 

• Skills & Competencies 

o Media-literacy performance tasks (source verification exercises scored by rubric) 
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o Conflict-resolution task performance (observed role-play scored against rubric) 

• Behaviours & Participation 

o Participation in student governance, community projects (% students) 

o Peer-mediation cases resolved (count + quality rating) 

• School Climate & Cohesion 

o School Connectedness index (attendance, dropout rates, student-reported belonging) 

o Frequency of intergroup collaborative activities 

• Psychosocial & SEL 

o Validated SEL measures (emotion regulation, empathy; pre/post) 

o Referral rates to psychosocial support services 

• Contextual & Security 

o Local reports of recruitment attempts (community survey) 

o Re-integration / recidivism indicators in rehabilitation programmes (longer-term) 

Measurement principles: 

• Use performance-based tasks where possible rather than only self-report (e.g., media literacy tests, conflict-
resolution observed tasks). 

• Combine quantitative scales and qualitative case studies to capture nuance and community perceptions. 

• Track process indicators (teacher training hours, lesson fidelity) to interpret results. 

6.3. Instruments & data-collection methods (practical) 

Recommended tools and methods: 

• Classroom observation checklist (rates fidelity to deliberative pedagogy; scores teacher facilitation skills) 

• Performance tasks for media literacy: present three conflicting sources; ask students to produce a short 
verification report graded by rubric. 

• Vignette-based attitude surveys (contextualized to local issues; minimizes social desirability by using 
hypothetical scenarios). 

• School climate surveys administered anonymously to students and teachers. 

• Focus group discussions & key informant interviews with students, teachers, parents, community leaders 
to understand community-level effects and perceptions. 

• Cohort tracking systems for longer-term follow-up (attendance, transitions, any reported security incidents). 

Data quality tips: 

• Train enumerators and observers intensively on ethical issues and safety protocols (especially in conflict-
affected areas). 

• Use triangulation (student report, teacher report, observation) to reduce bias. 

6.4. Evaluation designs suited to Nigerian/African realities 

Goal: generate credible evidence while respecting ethical and operational constraints. 

Recommended designs: 

• Cluster-randomised trials (CRTs) where feasible — randomise schools to intervention vs. control to measure 
impact on attitudes/skills; ideal for generating causal evidence. 

• Stepped-wedge trials when full rollout to all schools is planned and immediate withholding is unethical; the 
phased introduction allows causal inference while ensuring eventual program access. 

• Quasi-experimental matched designs (propensity scores) where randomisation is impossible; match 
schools on baseline characteristics. 

• Mixed-methods longitudinal cohorts to track long-term behavioral outcomes and reintegration metrics for 
rehabilitation participants. 

• Process evaluations running alongside outcome evaluations to measure fidelity, contextual moderators, and 
mechanisms. 
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Ethical & safety considerations: 

• Avoid exposing students to recruitment narratives without careful debriefing; use trauma-informed 
approaches and ensure referral pathways for students needing psychosocial support. 

• Work with local stakeholders (school authorities, parents, community leaders) to obtain buy-in and minimize 
backlash. 

6.5. Fidelity, scalability, and cost considerations 

Fidelity: 

• Monitor teacher practice using regular coaching visits, video observation, and teacher self-reports. Fidelity is 
often the bottleneck — resources allocated here yield outsized returns. 

Scalability: 

• Build modular curricula with teacher guides and short, scalable professional-development packages (peer 
coaching, blended in-service training). 

• Leverage existing school structures (morning assemblies, civic clubs) to integrate activities with minimal 
disruption. 

Costing: 

• Key cost drivers: teacher training & coaching, development of performance tasks and materials, M&E 
(especially longitudinal follow-up), and community engagement. 

• Pilot with a clear unit-cost model to estimate scale-up budgets — consider partnerships with NGOs, donors, 
and state education authorities to share costs. 

6.6. Theory of Change (ToC) — short, concrete version 

Inputs → Activities → Mediators → Outcomes → Impact 

• Inputs: revised Social Studies curriculum + teacher training + community engagement + digital resources. 

• Activities: participatory lessons, media-literacy labs, peer mediation, community projects. 

• Mediators: improved critical thinking, empathy, civic efficacy, social cohesion, media resilience. 

• Outcomes: higher tolerance, conflict-resolution behaviour, reduced susceptibility to online recruitment, 
increased school connectedness. 

• Impact: reduced recruitment vulnerability and lower incidence of youth involvement in violent groups (long 
horizon, requires integration with livelihoods and community programming). 

6.7. Risks, mitigation, and unintended consequences 

Common risks: 

• Stigmatization of participants (e.g., reintegration beneficiaries). 

• Poor adaptation causing cultural mismatch (impose foreign narratives). 

• Overemphasis on security framing leading to student alienation. 

Mitigations: 

• Co-design with community actors and local educators. 

• Use neutral, rights-based framing rather than threat-focused messaging. 

• Phase trauma-informed supports before deep civic debates in high-trauma settings. 

7. Challenges, Limitations, and Policy Considerations 

7.1. Structural and systemic challenges 

7.1.1. Education infrastructure limitations 

Many Nigerian schools, especially in conflict-affected regions (e.g., Borno, Yobe, Kaduna), face shortages of classrooms, 
textbooks, ICT infrastructure, and teaching aids. These shortages constrain the implementation of participatory, media-
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integrated, and project-based Social Studies curricula. For instance, activities like media-literacy labs require computers 
or internet access, which are often limited. Without basic infrastructure, the curriculum’s potential to build critical 
thinking and digital resilience is undermined. 

7.1.2. Teacher capacity and training gaps 

Teachers are central to activating CVE mechanisms, yet many lack training in participatory pedagogy, trauma-informed 
teaching, or media literacy. In Nigeria, professional development programs are inconsistent and often theoretical, 
leaving teachers ill-equipped to guide deliberative discussions, manage sensitive topics, or monitor students’ 
psychosocial responses. Low teacher motivation and high turnover also affect fidelity. 

7.1.3. Security and access constraints 

In regions affected by insurgency or communal violence, schools may close unpredictably, and teachers may be 
displaced or unwilling to work in high-risk areas. This not only interrupts learning continuity but also limits students’ 
exposure to cohesive curricula, peer-based activities, and safe community projects. 

7.2. Curriculum and content limitations 

7.2.1. Lack of contextual adaptation 

Many CVE-oriented Social Studies materials are derived from global guidance and may not reflect Nigeria’s complex 
ethnic, religious, and socio-political realities. Overly generic or foreign-oriented curricula can alienate students, reduce 
engagement, or even reinforce grievances if local narratives are misrepresented. 

7.2.2. Overemphasis on cognitive content 

Traditional Social Studies often focuses on memorization of facts about civics, history, and governance. While 
knowledge is necessary, evidence suggests that skills and values acquisition (e.g., critical thinking, empathy, conflict-
resolution) drives CVE outcomes more than content alone. Excessive cognitive focus, without experiential learning, 
reduces efficacy. 

7.2.3. Monitoring and assessment challenges 

Measuring behavioral outcomes, social cohesion, or resilience is inherently complex. Many programs rely on self-
reports or short-term proxies (attitude scales, test scores) that may not capture durable behavioral change or reduced 
engagement with extremist groups. Poor M&E reduces the ability to scale successful programs or refine approaches. 

7.3. Socio-cultural and community challenges 

7.3.1. Resistance from parents or communities 

CVE-focused Social Studies interventions can be misunderstood as promoting foreign ideologies or challenging local 
norms. In some Nigerian communities, parents may resist discussions about religious tolerance or gender equality, 
fearing these conflict with traditional values. This can limit program uptake or provoke backlash. 

7.3.2. Identity and intergroup tensions 

In ethnically and religiously diverse classrooms, interventions that emphasize dialogue and intergroup collaboration 
may trigger latent tensions if not carefully managed. Without skilled facilitation, discussions of conflict and diversity 
could inadvertently escalate grievances rather than reduce them. 

7.3.3. Socioeconomic constraints 

Students living in poverty may prioritize immediate economic activities over school participation. Even with engaging 
curricula, the pull of livelihoods, child labor, or early marriage can reduce program effectiveness. Extremist groups often 
exploit these vulnerabilities by providing material incentives or status, making educational interventions alone 
insufficient. 
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7.4. Evidence and research limitations 

7.4.1. Limited longitudinal and causally robust studies 

Most Social Studies CVE interventions are evaluated through short-term attitudinal studies. Evidence linking curricula 
to long-term reductions in recruitment or violent behavior remains limited, particularly in Nigeria and West Africa. This 
limits confidence in scaling interventions without supplementary monitoring. 

7.4.2. Small sample sizes and contextual variability 

Many program evaluations rely on pilot schools or small-scale interventions. Variability in local culture, security 
environment, and school resources means results may not generalize. Policymakers risk overestimating impact if local 
adaptation is neglected. 

7.4.3. Difficulty isolating Social Studies effects 

CVE is influenced by multiple factors (livelihoods, family support, and psychosocial care). Disentangling the specific 
contribution of Social Studies curricula requires sophisticated, mixed-methods, and sometimes ethically challenging 
study designs. 

7.5. Policy considerations and recommendations 

7.5.1. Integration with broader socio-economic strategies 

Social Studies interventions must be linked with complementary programs — psychosocial support, economic 
opportunities, vocational training, and community reconciliation — to reinforce protective effects and reduce incentives 
to join violent groups. 

7.5.2. Teacher training and capacity building 

Policymakers should invest in in-service and pre-service training on participatory pedagogy, trauma-informed teaching, 
and media literacy. Continuous professional development, coaching, and monitoring are essential to sustain quality. 

7.5.3. Contextual adaptation and co-design 

Curriculum development should involve local educators, community leaders, and students to ensure content resonates 
culturally, is age-appropriate, and addresses local grievances. Modules must be flexible enough to respond to changing 
security and social conditions. 

7.5.4. Monitoring, evaluation, and evidence generation 

Robust M&E systems should track inputs, fidelity, proximate outcomes, and long-term behavioral indicators. 
Investment in longitudinal, mixed-method research will provide actionable insights, reduce uncertainty, and strengthen 
justification for scale-up. 

7.5.5. Community engagement and sensitization 

Parents, community elders, and religious leaders should be engaged early to explain objectives, emphasize rights-based 
framing, and reduce resistance. Community buy-in is critical for sustainability and effectiveness. 

8. Policy Recommendations and Practical Implementation Strategies 

8.1. Curriculum design and content development 

8.1.1. Integrating civic literacy and democratic values 

Curriculum revisions should embed civic literacy modules emphasizing democratic principles, human rights, rule of 
law, and constructive participation in public life. This equips students with legitimate avenues for expressing grievances 
and reduces susceptibility to extremist narratives. 

Practical strategies: 

• Develop sequential, age-appropriate civic modules across primary and secondary levels. 
• Include case studies of Nigerian democratic processes, civic successes, and challenges. 



Open Access Research Journal of Multidisciplinary Studies, 2025, 10(02), 047–068 

 

64 

• Align learning outcomes with critical thinking and ethical reasoning skills. 

8.1.2. Promoting historical empathy and multiple perspectives 

Curriculum content should highlight diverse historical narratives, including marginalized communities, regional 
histories, and stories of intergroup cooperation. This approach fosters empathy, reduces simplistic “us vs. them” 
narratives, and counters extremist historical distortions. 

Implementation example: 

• Include local conflict resolution case studies where communities reconciled peacefully. 
• Invite local elders or historians to share multiple perspectives, reinforcing relevance. 

8.1.3. Embedding media literacy and digital resilience 

Given the online radicalization threat, Social Studies curricula should integrate digital literacy, critical media evaluation, 
and pre-bunking exercises to equip students to identify misinformation and extremist propaganda. 

Practical strategies: 

• Develop media-lab exercises where students assess conflicting news reports. 
• Teach students how social media algorithms amplify content and how to verify sources. 
• Incorporate modules that teach constructive digital civic participation (e.g., counter-narrative campaigns). 

8.1.4. Social-emotional learning (SEL) and conflict-resolution modules 

Curricula should include structured SEL content that emphasizes empathy, perspective-taking, emotional regulation, 
and restorative conflict-resolution skills. These competencies are linked to lower susceptibility to violent extremism 
and better social cohesion. 

Implementation example: 

• Peer mediation clubs with supervised role-plays and reflective journaling. 
• Classroom exercises where students collaboratively solve community-based scenarios. 

8.2. Teacher professional development and capacity building 

8.2.1. Pre-service and in-service training 

Teachers must be trained not only in content delivery but also in participatory pedagogy, trauma-informed practices, 
and moderation of sensitive discussions. Training programs should include both theoretical instruction and practical 
classroom simulations. 

Implementation strategies: 

• National or state-level teacher training workshops with certification in CVE pedagogy. 
• Continuous mentorship programs linking experienced facilitators with new teachers. 

8.2.2. Teacher incentives and support systems 

To maintain motivation and program fidelity, teachers should receive recognition, career advancement opportunities, 
and material support (teaching resources, digital tools). 

Implementation example: 

• Provide digital resource kits for teaching media literacy. 
• Introduce awards or recognition for teachers demonstrating excellence in participatory and inclusive 

teaching. 
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8.3. Monitoring, evaluation, and feedback systems 

8.3.1. Establishing robust M&E frameworks 

Effective programs require monitoring of inputs, fidelity, proximate outcomes (skills, attitudes), and long-term impact 
on behavior and community cohesion. Indicators should be mixed-methods and context-specific. 

Practical steps: 

• Track classroom implementation fidelity using observation checklists. 
• Conduct longitudinal studies of student cohorts to assess attitudinal change, civic engagement, and 

resilience. 
• Use surveys, focus groups, and performance-based assessments to triangulate data. 

8.3.2. Feedback loops for continuous improvement 

Data collected should be used to refine curriculum content, teaching approaches, and community engagement 
strategies. Iterative feedback improves adaptability and responsiveness to local needs. 

Example: 

• Semi-annual curriculum review meetings with teachers, education officials, and community representatives. 

8.4. Community and stakeholder engagement 

8.4.1. Engaging parents, religious leaders, and community elders 

Community support is critical for program acceptance and sustainability. Stakeholders should be informed about 
objectives, pedagogy, and expected outcomes. 

Practical strategies: 

• Hold workshops and town halls explaining curriculum purpose and safety. 
• Invite community figures to participate in school projects, mentoring programs, and civic dialogues. 

8.4.2. Partnerships with NGOs and international organizations 

Collaborate with NGOs, UNICEF, UNESCO, and ECOWAS for technical support, curriculum resources, and capacity 
building. These partnerships can also provide funding for scaling successful pilot programs. 

Example: 

• Co-develop teacher guides or digital literacy modules with NGO expertise. 
• Implement pilot programs with evaluation support from international organizations. 

8.5. Policy coordination and inter-sectoral integration 

8.5.1. Aligning education and security policies 

Social Studies-based CVE initiatives must align with national security and youth development policies to ensure 
coherence and avoid duplication. Ministries of Education, Youth, and Security should collaborate in planning, resource 
allocation, and program oversight. 

8.5.2. Linking education to livelihood and psychosocial support programs 

Social Studies alone cannot fully prevent recruitment. Integrating civic education with vocational training, psychosocial 
counseling, and economic empowerment programs strengthens protective effects. 

Implementation example: 

• Combine school-based civic projects with skill-building activities (entrepreneurship, ICT skills). 
• Establish referral pathways for at-risk students to receive targeted psychosocial and economic support. 
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8.6. Resource mobilization and sustainability 

8.6.1. Financial planning and budgeting 

Government and donor support must cover curriculum development, teacher training, M&E, and materials for students. 
Sustainability plans should include state budgets and partnerships with private and philanthropic organizations. 

8.6.2. Scaling pilot programs 

Successful interventions should be scaled gradually, considering regional variations, teacher capacity, and local security 
conditions. Phased rollouts reduce risk and allow for adaptation. 

8.7. Risk mitigation and contingency planning 

8.7.1. Security risk planning 

Schools in conflict-prone areas need contingency plans for class closures, teacher safety, and student protection. 
Curriculum delivery should be flexible to maintain continuity. 

8.7.2. Cultural sensitivity and backlash prevention 

Programs should avoid framing messages as “anti-religion” or externally imposed. Engaging stakeholders and using 
culturally sensitive content reduces potential community resistance. 

Effective deployment of Social Studies as a tool against extremism and violence requires holistic strategies: curricula 
grounded in civic literacy, historical empathy, media literacy, and conflict resolution; robust teacher training; evidence-
based M&E; community engagement; alignment with policy frameworks; and integration with livelihoods and 
psychosocial support. Operationalization must consider Nigeria/Africa-specific socio-cultural, economic, and security 
realities. A phased, adaptive, and well-resourced approach ensures sustainability, scalability, and measurable impact, 
making Social Studies a practical instrument for preventing violent extremism. 

9. Conclusion 

Social Studies education, when thoughtfully designed and implemented, offers a multi-layered, preventive approach to 
reducing violent extremism and community violence. Across the Nigerian and broader African context, this approach 
operates through multiple mechanisms: 

• Strengthening social cohesion and community identity, fostering trust across ethnic, religious, and socio-
cultural divides. 

• Equipping students with conflict-resolution skills and restorative practices, reducing escalation from 
interpersonal or community disputes. 

• Promoting behavioral modeling and peer influence, reinforcing pro-social norms and civic responsibility. 
• Enhancing media literacy and online resilience, protecting youth from disinformation, radicalization, and 

extremist propaganda. 
• Building psychological resilience and multiple identity frameworks, enabling students to resist absolutist 

narratives. 
• Linking education to economic and opportunity structures, providing alternatives to the material or social 

incentives offered by violent groups. 

When operationalized through participatory pedagogy, project-based learning, and contextually relevant curricula, 
these mechanisms can collectively shift attitudes, skills, and behaviors in ways that reduce susceptibility to extremism 
and violence. 

However, effectiveness depends on systemic, cultural, and contextual conditions: adequate infrastructure, skilled and 
motivated teachers, culturally adapted curricula, community buy-in, and integrated socio-economic supports. Without 
these elements, even the most well-designed curriculum risks limited impact. 
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Future Research Directions 

Despite emerging evidence, there remain critical gaps in research, especially in Nigeria and African contexts: 

• Longitudinal impact evaluation: Most current studies measure proximate outcomes (attitudes, skills) 
rather than long-term behavioral change or reduced recruitment by extremist groups. Cohort studies 
tracking students over years are needed. 

• Comparative studies across regions: Given Nigeria’s diversity, research comparing urban, rural, conflict-
affected, and relatively peaceful regions can clarify which interventions are most effective under varying 
conditions. 

• Integration with multi-sectoral programs: Future studies should evaluate how Social Studies interventions 
interact with economic, psychosocial, and community-based programs to produce additive or synergistic 
protective effects. 

• Digital radicalization countermeasures: As online recruitment grows, empirical studies assessing the 
effectiveness of media literacy, digital literacy, and pre-bunking interventions in Nigerian schools are 
urgently needed. 

• Teacher practice and fidelity studies: Research examining how teacher competence, motivation, and 
adherence to participatory pedagogy moderate outcomes will inform training programs and policy scaling. 

Practical and Policy Implications 

For policymakers, educators, and community leaders, the evidence and mechanisms outlined in this article suggest 
several practical actions: 

• Curriculum reform: Integrate civic literacy, historical empathy, media literacy, conflict-resolution, and 
social-emotional learning across school levels. 

• Teacher capacity building: Invest in pre-service and in-service teacher training, mentorship, and 
recognition systems to ensure fidelity and quality. 

• Community engagement: Involve parents, elders, and religious leaders to foster acceptance, reduce 
resistance, and contextualize lessons culturally. 

• Monitoring and evaluation: Implement mixed-method, longitudinal M&E frameworks to assess both 
immediate outcomes (skills, attitudes) and long-term effects on recruitment or violence. 

• Multi-sectoral integration: Align Social Studies programs with livelihood initiatives, psychosocial support, 
and broader youth development policies for sustainable impact. 

These actions underscore that Social Studies education is not a panacea; rather, it is an essential component of a holistic, 
context-sensitive, and evidence-driven strategy for violence prevention. 
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