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Abstract 

Blended learning became increasingly popular particularly with the introduction of COVID-19 which posed a significant 
issue in the field of education. Because schools in the Philippines were closed, instructors' pedagogies evolved into 
remote learning modalities in various forms and platforms and blended learning was introduced. Confronted with such 
scenario, the purpose of this study was to look at the English teachers' blended learning teaching skills at Angono 
National High School which served as the foundation for the School Learning Action Cell, or SLAC. Particularly, it aimed 
to investigate the English teachers’ level of blended learning teaching competencies with respect to online integration, 
data practices, and personalization by applying the descriptive type of research. Participants of this study were ten (10) 
Senior High School teachers of Angono National High School who were teaching English for the School Year 2021-2022. 
Findings of the study connotes that demographic profile of the respondents are not significant thus this failed to reject 
the hypothesis. Based on the findings, the paper concludes that planning and preparation are the keys in providing 
effective blended learning teaching. Moreover, in expectations for blended learning, student involvement should be 
clearly communicated and structured to complement the blended learning mode. Still, as a work in progress, this study 
suggests future investigation in a different location and the use of other factors in teaching competences in blended 
learning.  
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1. Introduction

Blended learning gained more and more popularity specially in the advent of COVID-19 which posed a serious challenge 
in the world of education. In the Philippines, since schools were closed, teachers’ pedagogies transpired into remote 
learning modalities in various forms and platforms thus, blended learning was injected. 

In general, blended learning is one of the key modes in teaching and learning process in the 21st century. It is considered 
an educational method that leads to the transmission of both content (Zheng et. al., 2021; & Sefriani, et. al., 2021), 
knowledge (Ożadowicz, 2020; Kumar et. al., 2021; & Oweis, 2018) and skills (Nijakowski et. al., 2021; Al-Fodeh et. al., 
2021; & Bordoloi et. al., 2021) which can unveil very good outputs of students and maximized preparation of both 
students and teachers. For teachers, blended learning is a combination of the classical classroom set-up and 
contemporary educational technology. So, to speak, it is a balance of both tradition and the modern pedagogies. 

However, according to Alvarez (2020) and Yarborough (2021) blended learning is still on it’s pre conceived age. They 
posited that there are still a lot of problems to consider and reconsider which centers on the effective and efficient 
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delivery of subjects and disciplines. Moreover, teachers’ concerns on the pedagogies, blended learning are still in 
question of whether there is the presence of learning.  

A plethora of studies showed that blended learning if used properly and accordingly poses great potential (Mabuan & 
Ebron 2016; Mahyoob, 2020; Amir et. al., 2020; & Verde & Valero, 2021). However, the use of blended learning requires 
a lot of training of teachers both in the computer technicalities, internet connectivity, facilities and equipment, and 
teachers’ pedagogies in blended learning. Hence, an inquiry on their teaching competency is needed in order to grasps 
the needs of the teachers that would benefit the learners at the end. 

2. Review of Related Literatures 

The studies and literatures to this paper is divided into two topics, first is the concept of blended learning and second 
is the blended learning in the Philippines.  

2.1. Blended learning 

As mentioned, blended learning method is highly anchored on (the latest) technology. As defined by Picciano (2006), 
Lothridge et al. (2013) and Winarto, et. al. (2019) blended learning in the academe is a style where learners engage via 
media platforms. Moreover, Bonk & Graham (2006), Bersin (2004) and Garrison & Kanuka (2004) articulated that 
blended learning systems can be termed as a hybrid where classroom face to face modality is mixed with online class 
instruction. This means that there is a an equal allotment between the online and face to face classes. 

In technical terms with regard to blended learning, subject disciplines are embraced in a web based asynchronous and 
synchronous classes that also employ real classroom set-up (Stein & Graham, 2014; Novak & Tucker, 2021; Tucker, 
Wycoff, & Green, 2016; & Lim & Wang, 2016). With the presence of scheduled synchronous classes, teachers’ classroom 
preparations are maximized (Khader, 2016; Utami, 2017; Kintu, Zhu, & Kagambe, 2017; & Bervell et.al., 2021) and 
students can breathe with the demands and constraints of face-to-face classes (Ahmed, 2011; Habib, 2019; & Means 
et.al., 2013). Students in blended learning are given flexibility to inhale and exhale in their class thus giving them more 
ample time to learn on their own pace and be responsible on their own learning styles and management. In simplest 
meaning, blended learning is the integration of face-to-face and online learning, the other being traditional while the 
other being mediated by the computers. Hence, teachers must be able to have flexibility, adaptability, and tailor-fit 
pedagogies in both worlds.  

2.2. Blended learning in the Philippines 

In the study of Tupas & Linas-Laguda (2020) pointed that blended learning approach assists learners towards positive 
outcomes. In achieving this positive outcome, teachers become instrumental if they are professionally equipped on 
handling blended learning classes. However, still lack of enhancement trainings, teachers in the basic education sector 
finds it hard to execute blended learning (Perante et. al., 2021). 

Besides teacher training, another serious challenge in blended learning is the internet connectivity and access (Lapitan 
et. al., 2021; & Balolong, 2022). Some schools are not yet connected to the internet which defeat the purpose of blended 
learning. Moreover, assuming that connectivity is stable, teachers’ readiness on the utilization of web-based and digital 
courseware and materials like audio-visual conferencing, interactive quizzes, and storage is still a challenge. There are 
cases where in the students are more tech-savvy on such which teachers find it challenging to interconnect and interface 
with the learners (Hipol et. al., 2020). It cannot be questioned that teachers can easily navigate face to face classes, 
however, the navigation in the online class is a different matter for it requires a mastery of technicalities from crafting 
an online activity, examination links, and creating game-based tasks. 

In line with the technological trainings of teachers on blended learning, the study of Adefuin (2020) found out that even 
if there is a need on improving the computer skills of the educators this is surpassed by the willingness of teachers to 
be trained on blended learning. In the study, it showed that teachers are motivated towards harnessing the blended 
learning.  

From the perspective of the students, on the investigation of Hinampas et.al. (2018) & Calamlam (2016) posited that 
even before the pandemic, blended learning approach put learners in their stronger and greater performance. In a 
blended learning environment, teachers are urged to be more innovative and creative to uplift the academic 
achievement of the students. Because of this reason, teachers must harness not only the mastery of instructional 
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approaches in blended learning but also they should can accommodate the instructional materials and assessment of 
both academic performance and practical competencies (Fabito et. al., 2020; Eliveria et. al., 2019; & Villanueva, 2021). 

For Abbacan-Tuguic (2021) student respondents ruled-out that there is a clear technical computer skills gap and 
technology lapses. This can be seen to gadgets and devices used in blended learning, connectivity failures, and 
unreliability and its’ stability. Confronted with this scenario, still the learners and teachers exhibited positive behavior 
towards blended learning (De La Torre, 2022). Having the digital classroom as the main feature of blended learning, 
educational institutions focused more on purchasing and investing to digital devices wherein this must be paralleled 
with capacitating teachers and learners on the blended learning modality. In sum, blended learning is a positive answer 
to the arising challenges in pedagogy. Hence, careful planning, training, and consultation in order to execute blended 
learning in educational institutions is therefore a must. 

2.3. Statement of the Problem 

In light of the foregoing investigation, the following questions were enumerated 

 What is the demographic profile of the teachers in terms of: 

o Age 

o Sex; 

 What is the English teachers level of blended learning teaching competencies with respect to: 

o Online integration 

o Data practices; and 

o Personalization? 

 Is there a significant difference between the demographic profile of teachers and the English teachers’ level of 

blended learning teaching competencies? 

2.4. Hypothesis 

The following null hypothesis was tested: 

 There is no significant difference between the demographic profile of teachers and the English teachers’ level 

of blended learning teaching competencies. 

3. Methodology 

This study used a quantitative method of research, in particular descriptive research. According to Creswell (2008) this 
research design unveils the relationship between the established variables and in forming differences among them 
allows the prediction of a phenomena. 

This paper paid attention to interrelationships that occurred between and among variables. Connections and 
correlations to the demographic profiles, and English teachers’ blended learning teaching competencies are discussed 
through a discourse of support studies. 

3.1. Participants 

The participants of this study were ten (10) Senior High School teachers of Angono National High School who were 
teaching English for the School Year 2021-2022. The respondents were selected through convenient sampling 
technique.  

3.2. Research Instrument 

This study utilized and modified the research instrument used by Graham et. al. (2022). In order to crosscheck the 
viability of the instruments within the context and research locale, two mode of instrument validation was done. First 
is the expert validation wherein the instrument was handed down to five (5) research experts while the second is the 
field validation. The field validation was executed outside the research locale wherein similar respondents and parallel 
setting were considered. The comments and suggestions from the experts and field validation respondents were 
incorporated on the instruments.  
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4. Results and discussion 

Table 1 The profile of the respondents in terms of age, and sex 

Profile of the Respondents Number Percentage Rank 

Age 

25-35 years old 2 20 2 

35-55 years old 8 80 1 

Total 10 100%  

Sex 

Male 0 0 2 

Female 10 100 1 

Total 10 100%  

It can be surmised from Table 1 that majority of the respondents are 35-55 years old, with 8 individuals that is equaled 
to 80% of the population, hence, ranking number 1. This is followed by 25-35 years old with 2 respondents which is 
equaled to 20% that ranked no. 2. In addition, the table shows that all the respondents were female. 

Table 2 English Teachers Blended Learning Teaching Competencies with respect to Online Integration 

S.N. Online Integration Weighted Mean VI 

1. English teachers can plan how to effectively combine in-person and online teaching. 3.69 VHC 

2. English teachers can create activities that integrate the in-person and online spaces. 3.65 VHC 

3. English teachers can evaluate the design of blended instruction, assessments, and 
activities. 

3.55 VHC 

4. English teachers can create guidelines for managing a blended lesson in regards to 
behavior (hardware, remembering passwords, student movement). 

3.67 VHC 

 Average 3.64 VHC 

  Legend: VI = Verbal Interpretation, VHC = Very Highly Competent 

It can be deduced from Table 2 that with regard to online integration, the respondents obtained a 3.64 weighted mean 
having a verbal interpretation of VHC or Very Highly Competent. 

This means that using online technology to teach gives the teacher more tools to assist students. Online technology 
offers teachers a variety of tools in addition to materials like e-books and worksheets to aid learners in comprehending 
the subject matter better. It is crucial for teachers to comprehend how a helpful and proactive approach to technology 
may benefit both them and their students. To be confident in taking the lead in integrating technology in online 
programs, educators must possess the essential abilities themselves. 

The findings of this study are in conformity with the contentions of Adebo (2018) and Washington (2016) that the online 
learning for students is greatly influenced by teachers. In blended learning set-up, teachers use technology to 
successfully impart academic information; in this case, the most crucial aspects of an online course are the teachers' 
expertise and capacity to guide and direct student learning. 
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Table 3 English Teachers Blended Learning Teaching Competencies with respect to Data Practices 

S.N Data practices Weighted Mean VI 

1. English teachers can create formative assessments with mastery thresholds. 3.56 VHC 

2. English teachers can use data to recommend focused learning activities to specific 
students. 

3.68 VHC 

3. English teachers can identify important patterns in student performance data. 3.90 VHC 

4. English teachers can use data to evaluate and improve assessments and instructional 
materials. 

3.78 VHC 

 Average 3.73 VHC 

Legend: VI = Verbal Interpretation, VHC = Very Highly Competent 

Table 3 reflects that in terms of data practices, teachers attained a weighted mean of 3.73 with a corresponding verbal 
interpretation of VHC or Very Highly Competent. 

It can be inferred that improved data techniques in particular can help teachers better empower students. Good data 
techniques may generally give instructors a better data foundation and give students more individualized learning help 
that is crucial for educators’ decision. A very successful classroom assessment practice must include appropriate data 
management, which lays the groundwork for outstanding student tracking and advancement. 

This contention of this research findings is fortified by research outcomes of Queiroz (2019) and Rima (2020) that in 
an online class, competent teachers can design formative tests with mastery and utilize data to suggest targeted learning 
activities to learners. Teachers can also spot significant trends in student performance data and teachers may utilize 
data to examine and enhance tests and teaching resources. 

 Table 4 English Teachers Blended Learning Teaching Competencies with respect to Personalization 

S.N. Personalization Weighted Mean VI 

1. English teachers can develop a personalization plan for their classes. 3.73 VHC 

2. English teachers can develop a guide for personalizing students’ learning goals. 3.65 VHC 

3. English teachers can develop strategies for personalizing learning activities. 3.76 VHC 

4. English teachers can develop strategies for personalizing assessments. 3.58 VHC 

 Average 3.68 VHC 

Legend: VI = Verbal Interpretation, VHC = Very Highly Competent 

Table 4 points out that when it comes to personalization, the respondents achieved a 3.68 weighted mean with a verbal 
interpretation of Very Highly Competent. 

This reveals that both personalization of learning activities and personalization of evaluations are ways that English 
instructors can create positive learning outcomes. To get the most out of many technologies and student data, teachers 
in a wide range of positions need personalized style of teaching. Likewise, this indicates that one of the most important 
qualities that teachers need to possess in today's culture is personalization of learning which has gained significant 
relevance in the educational setting. 

This claim is in consonance with the study conclusions of Gultomn & Suhartini (2021) and Short et. al. (2021) that 
teachers can create a personalized learning plan for their classrooms as well as a manual for modifying students' 
learning objectives. Teachers must develop their own data interpretation skills as they have access to additional student 
data in order to timely modify their lesson. Teachers may be better able to adapt their teaching and learning process to 
meet the requirements of specific students if they develop their abilities to plan and execute lesson, gather, analyze, and 
understand the learners. 
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Table 5 Significant difference between the age and English teachers’ level of blended learning teaching competencies 

English teachers’ level of blended 
learning teaching competencies 

Group t df Sig. Ho VI 

Online Integration 

 

25-35 years old 0.898 38 0.375 FR NS 

35-55 years old      

Data Practices 25-35 years old -0.805 38 0.0426 FR NS 

35-55 years old      

Personalization 25-35 years old 0.294 38 0.771 FR NS 

35-55 years old      

Average 25-35 years old 0.129 38 0.524 FR NS 

35-55 years old      

  Legend: FR = Failed to Reject, NS = Not Significant 

It can be deduced from Table 5 that the p-values of age in terms of online integration 0.375, data practices 0.426, and 
personalization 0.771, and the average of 0.524 are higher than 0.05 value. The findings show that the age of the 
respondents is NOT SIGNIFICANT to the abovementioned variables in the level of blended learning teaching 
competencies. The result failed to reject the hypothesis. 

This data provides that age does not give different inferences with regards to the mentioned variable of blended learning 
teaching competencies. It is therefore a challenge to every teacher whatever age group they belong is to grasp online 
competencies and technology to attain learning success for their students. 

The contention of this paper is in agreement with the conclusions of Sun & Chen (2016) and Azizi et. al. (2020) that in a 
blended learning scenario, students' learning is facilitated, guided, and directed by teachers. Teachers may use 
technology to enhance their pedagogical strategies and customize learning, which boosts their productivity and 
effectiveness as teachers.  

 Table 6 Significant difference between the sex and English teachers’ level of blended learning teaching competencies 

English teachers’ level of blended learning teaching competencies Group t df Sig. Ho VI 

Online Integration Female 0.765 38 0.449 FR NS 

Data Practices Female 2.856 38 0.007 R S 

Personalization Female 1.722 38 0.093 FR NS 

Average Female 1.781 38 0.183 FR NS 

Legend: FR = Failed to Reject, NS = Not Significant 

It can be gleaned from the Table 6 that the p-values of 0.449 for online integration and 0.093 for personalization and 
the average of 0.183 are higher than the .05 p-value. This connotes that sex is NOT SIGNIFICANT thus this failed to reject 
the hypothesis. 

However, the 0.007 p-value of data practices is lower than the .05 value. This provides that sex with respect to data 
practices is SIGNIFICANT thus rejecting the stated hypothesis. 

In sum, it can be surmised then that sex provides no bearing on the mentioned variables in teachers’ level of blended 
learning teaching competencies. Since all of the respondents are female, this suggest that the total respondents are solid 
and unified towards the grasping of competencies both in the blended and online teaching. It is vital to be proficient in 
online and blended learning integration. Innovative teachers have been developing innovative educational delivery 
strategies for many years by fusing online and in-person learning to bring individuals together electronically. 
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This contention is in agreement with the findings of Kaur (2013) and Pulham (2018) that blended learning still heavily 
relies on teachers. Teachers who are proficient in their subject area and have a basic understanding of technology are 
better prepared to serve the interests of their students both in online and face to face scenario of learning. 

5. Conclusion 

Planning and preparation are the keys in providing effective blended learning teaching. Expectations for blended 
learning student involvement should be clearly communicated and structured to complement the blended learning 
mode. With this in set, it gives the instruction a more personal touch, which is vital regardless of whether on-campus or 
online learning is the predominant modality. The teacher can generate a high degree of interest, accountability, and 
accuracy of blended learning approach if teachers with acknowledged competencies also acknowledge the importance 
and situation of their students. Due to more flexibility and accessibility for both teachers and students of online learning 
without compromising face-to-face interaction, the approach gives students the best of both worlds. To improve 
teaching capacity, teachers must be motivated and enthralled to focus efforts on the implementation of blended learning 
side by side with their competencies in blended learning. The findings of this study suggest that a completely school 
learning action plan is likely to adequately develop all aspects of an English teacher’s competencies in blended learning 
teaching. 

Still this research as a work in progress, recommends further inquiry in a different locale and the use of different 
variables in teaching competencies in blended learning. 
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